
Children Who Experienced a Repeated Event Only Appear Less Accurate
in a Second Interview Than Those Who Experienced a Unique Event

Heather L. Price
University of Regina

Deborah A. Connolly
Simon Fraser University

Heidi M. Gordon
University of Toronto

When children have experienced a repeated event, reports of experienced details may be inconsistently
reported across multiple interviews. In 3 experiments, we explored consistency of children’s reports of
an instance of a repeated event after a long delay (Exp. 1, N � 53, Mage � 7.95 years; Exp. 2, N � 70,
Mage � 5.77 years, Exp. 3, N � 59, Mage � 4.88 years). In all experiments, children either experienced
1 or 4 activity sessions, followed at a relatively short delay (days or weeks) by an initial memory test.
Then, following a longer delay (4 months or 1 year), children were reinterviewed with the same memory
questions. We analyzed the consistency of children’s memory reports across the 2 interviews, as well as
forgetting, reminiscence, and accuracy, defined with both narrow and broad criteria. A highly consistent
pattern was observed across the 3 experiments with children who experienced a single event appearing
more consistent than children who experienced a repeated event. We conclude that inconsistencies across
multiple interviews can be expected from children who have experienced repeated events and these
inconsistencies are often reflective of accurate, but different, recall.
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Witness consistency is considered a hallmark of reliability (My-
ers, Redlich, Goodman, Prizmich, & Imwinkelried, 1999; Potter &
Brewer, 1999). For both adults and children, a witness who is
inconsistent across reports is often entirely discredited, with little
belief in any details of the account because she “changed her
story.” Compared with consistent child and adult witnesses, incon-
sistent witnesses are rated as less confident (Brewer & Burke,
2002), credible (Goodman, Goldings, & Haith, 1984; Leippe &
Romanczyk, 1989, Exp. 3, but see Exp. 4 for contrary findings),
accurate, and believable (Goodman et al., 1998). Consistent adult
testimony also elicits higher ratings of defendant culpability
(Brewer & Burke, 2002), probability that the defendant committed
the crime (Brewer & Hupfeld, 2004), and prosecution case cred-
ibility (Semmler & Brewer, 2002).

For children whose testimony often provides the only real evidence
against a perpetrator of child abuse, report consistency may be critical

to the pursuance of criminal charges, and ultimately, removal from an
abusive situation or securing a conviction. But in cases of child abuse,
is it reasonable to expect children to be able to consistently recount
their experiences? Should inconsistencies observed within and across
multiple interviews discredit a child’s account of abuse? Though the
focus on consistent accounts is understandable from a legal perspec-
tive, basic research on memory tells us there are circumstances under
which inconsistencies should not alarm investigators, and likely situ-
ations in which inconsistencies should be expected. In the present
experiments, we explore consistency of children’s reports of an in-
stance of a repeated event compared with a single event across two
widely spaced interviews.

Repeated Questions and Repeated Interviews

Particularly when a delay from an initial allegation to a dispo-
sition of a criminal case is long, children may be subjected to
multiple interviews: informal interviews by teachers, parents, and
counselors and official interviews by social workers, police inves-
tigators, and legal counsel. Indeed, some reports suggest that child
complainants may be subjected to four (Malloy, Lyon, & Quas,
2007), 12 (Whitcomb, 1992), or even 25 investigative interviews
(Malloy et al., 2007). Thus, many questions will be asked of a
child more than once.

The common practice of repeating interviews has historically
been criticized by researchers who cite concerns related to decreas-
ing the reliability of children’s reports, the enhanced likelihood of
inconsistencies across interviews that may unduly discredit chil-
dren, and the potential emotional costs of being subjected to
multiple interviews (see La Rooy, Lamb, & Pipe, 2009 for a
discussion). However, as argued by La Rooy, Katz, Malloy, and
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Lamb (2010), concerns about children’s reliability across multiple
interviews may have been a result of an early focus on repeated
suggestive or undesirable interviewing. For example, in their clas-
sic “Sam Stone” study, Leichtman and Ceci (1995) demonstrated
that children’s memory reports changed in response to repeated
misleading questioning. Children who participated in four sugges-
tive interviews were more likely to make erroneous statements
about Sam Stone’s behavior (i.e., that he ripped a book and soiled
a teddy bear) than children interviewed in a neutral manner on four
occasions. Even absent directly suggestive questions, problems in
response to repeated questioning were observed. Poole and White
(1993) compared participants’ responses after a 2-year delay with
their responses 1 week after the event, and found that children
provided consistent responses to closed-ended questions only half
of the time, though similar costs were not observed with open-
ended questions.

Our knowledge of the effects of repeated interviews has often
been gleaned indirectly from research on repeated questioning
within an interview; that is, within the same interview, an inter-
viewer repeats a question for which he or she presumably received
an initially unsatisfactory answer. Several experimental studies
have found that children will often change their answer if a
closed-ended or suggestive question is asked more than once
within an interview, with many researchers speculating that chil-
dren pick up on implicit cues from questioners and change their
answer in response (e.g., Howie, Nash, Kurukulasuriya, & Bow-
man, 2012; Poole & White, 1991). However, when the repeated
question is open-ended in nature, new accurate information is often
reported (Memon & Vartoukian, 1996; Poole & White, 1991).
Thus, a focus on appropriate questioning may provide more evi-
dence in favor of repeated questioning.

Recent field explorations have reported substantial benefits to
repeated questions. For instance, La Rooy and Lamb (2011; see
also Andrews & Lamb, 2014) examined 37 transcripts of sexual
abuse investigative interviews with children aged 4 to 11 years and
found that although children were often asked repeated questions
within an interview (an average of eight per interview), they only
changed their answers 7% of the time. Of note, children elaborated
on previous responses 27% of the time and repeated their re-
sponses 54% of the time. The authors point out that though the
repeated questions they observed were primarily intended to chal-
lenge children’s initial response, in contrast to prior work, they
rarely observed verbatim question repetition and most repeated
questions were open-ended. Other field work has reported similar
benefits to open-ended question repetition (Hershkowitz & Terner,
2007; La Rooy et al., 2010).

In addition to the observed benefits of repeated questioning
noted in experimental and field studies, there are theoretical rea-
sons to believe there will be benefits to repeating entire interviews,
including providing an inoculation against forgetting and increas-
ing the likelihood of reminiscence (i.e., recalling previously unre-
ported correct information). In a seminal paper, Dent and Stephen-
son (1979) showed children a videotaped theft and later
interviewed them either repeatedly or one time. Children provided
more correct information during a recall interview 2 months after
viewing the tape when it was preceded by multiple interviews than
when it was the only interview. These findings have been repli-
cated multiple times, suggesting that early interviews assist with
consolidation of memory for an event (e.g., Baker-Ward, Hess, &

Flannagan, 1990; Hudson, 1990; Warren & Lane, 1995). Evidence
for reminiscence in children’s reports is also compelling. In a
series of three experiments, La Rooy, Pipe, and Murray (2005)
found strong evidence of reminiscence in 5- to 6-year-old chil-
dren’s reports of a visit to a pirate. Consistent with other research,
reminiscence was reliably observed even after a long delay, pro-
vided that the first interview occurred shortly after the event (e.g.,
La Rooy, Pipe, & Murray, 2007; Salmon & Pipe, 1997).

In two thoughtful reviews of the extant literature, La Rooy and
colleagues (La Rooy et al., 2010) concluded that there are some
very real benefits to repeated interviewing—perhaps so substantial
that recommendation of repeated interviewing may be appropriate.
La Rooy and colleagues noted that although suggestive interviews
are clearly problematic, repeated nonsuggestive high quality inter-
views are likely to elicit additional correct details that were not
recalled at the initial interview (i.e., reminiscence). In particular,
when the first interview occurs shortly after the event (Odinot,
Memon, La Rooy, & Millen, 2013) and when these interviews are
conducted close in time, substantial new and reliable information
is likely to be recalled in a follow-up interview.

Repeated Interviews of Repeated Events

Most of what we know about children’s consistency across
multiple interviews is limited to children who have experienced
only one event. This is an important limitation for several reasons.
Many, perhaps most, children who are abused report repeated
abuse (Connolly & Read, 2006) and there is evidence that children
who are repeatedly abused may be more likely to require repeated
interviews (La Rooy et al., 2009). When a child is repeatedly
abused, there is often a requirement to report details from one
instance of the series of events (Guadagno, Powell, & Wright,
2006; Lamb et al., 2007; R v. B.G., 1990). This taxes children’s
memory capabilities and can pose a substantial challenge, with
children consistently reporting more correct details and fewer
incorrect details from a unique event than from an instance of a
repeated event (Connolly & Price, 2006). When recalling an in-
stance of a repeated event, children often err by reporting details
that were experienced but were not experienced during the target
event (Powell & Roberts, 2002). That is, children confuse the
source of the memory. These predictable errors may diminish a
child’s credibility either because new details contradict previously
reported details or because children report new information that is
seen as inconsistent with prior reports (Connolly, Price, Lavoie, &
Gordon, 2008), yet we know virtually nothing about how these
types of mistakes are made across multiple interviews.

There are several theoretical perspectives that help to predict
how event frequency might influence report consistency across
repeated interviews and all predict lower report consistency for
children recalling an instance of a repeated event relative to
children recalling a single event (fuzzy-trace theory: Brainerd &
Reyna, 2002, 2004; Reyna, Holliday, & Marche, 2002; source
monitoring framework: Johnson, Hashtroudi, & Lindsay, 1993;
Johnson & Raye, 1981; script theory: Nelson, 1986). Though the
precise mechanisms proposed differ across theories, all predict that
repetition of similar events will lead to reports that contain details
from instances not under investigation. This opportunity for con-
fusion may result in different, but experienced, details recalled
across multiple tellings of the same event.
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Even when memory for repeated events is expected to be
relatively strong (i.e., by reporting details at a general level), there
is clear evidence that reporting such general detail across repeated
interviews elicits only a low to moderate level of consistency,
either through omissions across interviews or direct contradictions
(e.g., Engelhard, van den Hout, & McNally, 2008; Fergusson,
Horwood, & Woodward, 2000; Southwick, Morgan, Nicolaou, &
Charney, 1997). However, there has been very limited empirical
exploration of theoretical expectations that repeated experience
leads to greater inconsistency when reporting about instances of
repeated events, rather than reporting general event details. We
were only able to locate three studies that have explicitly explored
recall of an instance of a repeated event across repeated inter-
views—and all are with adults (one case study of memory for
conversations, Neisser, 1981; one field study of memory for
trauma, Wagenaar & Groeneweg, 1990; one case study of memory
for armed robberies, Connolly & Price, 2013). All three studies
reported that interviewees had a great deal of difficulty attributing
experienced details to the correct instance. There have been no
such studies, lab or field, conducted with children.

The two most relevant studies conducted with children have ex-
plored repeated-event children’s report consistency within a single
interview. Powell and Thomson (1996) had 4- to 8-year-old children
participate in one or six different activity sessions and examined
consistency of their responses to repeated questions. Due to floor
performance in free recall, they were unable to make statistical com-
parisons between free- and cued-recall responses. However, they were
able to report that 34% of repeated-event children’s descriptions in
free recall changed in response to cued recall questions. This was
markedly higher than the percentage of changed responses provided
by children who experienced one session only (9%). In addition,
children in the repeated-event condition were more likely to change
their responses between cued recall and forced-choice recognition
questions than children in the single-event condition. Connolly and
colleagues (2008) found a similar pattern of results with 4- to 7-year-
old children who experienced either one or four activity sessions.
Comparing free- and cued-recall responses within a single interview,
children who experienced four activity sessions provided fewer con-
sistent responses than children who experienced one activity session.
These studies provide evidence that repeated similar experiences can
be detrimental to report consistency within a single interview but do
not provide insight into how children’s reports change across repeated
interviews. The current study extends this research by examining the
consistency of children’s reports of an instance of a repeated event to
two independently conducted interviews across a long delay.

Importantly, consistency in the present work refers to different
responses to the same question at two interviews separated in time.

In the present experiments, this means that inconsistencies are also
contradictions. However, this distinction is not always clear in a
forensic context: The appearance of inconsistency may be a result
of reporting different information at different time points but may
not always represent a direct contradiction. It is likely that direct
contradictions have a greater influence on judgments of credibility
than inconsistencies, but this work has not yet been done.

The Present Experiments

Across three experiments, we explored children’s report consis-
tency and the accuracy of recall after a long delay. In all experi-
ments, children either experienced one (single event) or four
activity sessions (repeated event), followed at a relatively short
delay (days or weeks) by an initial memory test. Then, following
a longer delay (4 months or 1 year), children were reinterviewed
with the same memory questions by a different interviewer. We
analyzed the consistency of children’s memory reports across the
two interviews, as well as forgetting, reminiscence, and accuracy,
defined with both narrow and broad criteria.

Although all studies included a suggestibility manipulation, due to
overall low rates of reporting suggestions at the long delay across
experiments, in the present work we did not analyze whether a
particular detail was the subject of a suggestion. Rather, children’s
few reports of suggested details were included in the “incorrect”
category. Though we have reported elsewhere that children continue
to report suggested details after up to a 1-year delay in response to
recognition questions (Price & Connolly, 2013), they rarely did so in
cued recall. Nonetheless, we outline the suggestion procedures below
for reader interest and because elements of the procedure may affect
children’s recall. Methodological differences between the experi-
ments are summarized in Table 1. Please note that accuracy data from
the initial interviews are published elsewhere (Exp. 1: Price, Con-
nolly, & Gordon, 2006, Exp. 2; Exp. 2: Connolly & Price, 2006; Exp.
3: Price & Connolly, 2007). Accuracy data for the follow-up inter-
view for Experiment 2 are published in Price & Connolly, 2013).
These papers also contain intercoder reliability information.

Experiment 1

Method

Participants and design. Fifty-three 7- to 8-year-old children
(25 boys; Mage � 7.95 years, SD � 0.62 years) were interviewed
at two time points: (a) 1 week following the target play session,
and b) approximately 4 months after the target play session. This

Table 1
Comparison of Methodology Across Experiments

Experiment

Age (yrs) at
initial

interview Activity sessions
No. of critical

details
Delay from final event to

bias
Delay from bias
to 1st interview

Delay from 1st
to 2nd

interview

Exp. 1 (N � 53) 7–8 Single, 4 in 1 day 8 1 week 1 day 4 months

Exp. 2 (N � 71) 4–5, 6–7 Single, 4 in 2 days 16 2 weeks 1 day 1 year

Exp. 3 (N � 59) 4–5 Single, 4 in 2 weeks 16 1 per week for 3 weeks after
final session

2 days 1 year
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was a two-condition study: children either experienced a single
play session or four play sessions in 1 day (frequency).

Procedure. There were four phases in the present study: a
play session, a biasing interview, an initial memory interview, and
a final memory interview. All sessions were conducted by different
research assistants.

Play sessions. Play sessions consisted of four activities, each
of which contained two critical details, for a total of eight critical
details. For children in the repeated-event condition, a different
option of each critical detail was presented during each instance of
the play session (options are listed in parentheses below; each
repeated-event child experienced one of two option orders). The
order in which children experienced the critical details remained
the same across instances: children played a pretend game (base-
ball, tennis, soccer, hockey, or bowling) while the play-session
leader wore a nametag (Jessie, Pat, Alex, Ricky, or Dale); they
colored a sticker (car, airplane, truck, motorcycle, or scooter)
while thinking about a color (red, green, orange, purple, or pink);
they drew a building (house, shack, cottage, apartment, or cave)
while the play-session leader showed them her lucky number (2, 4,
10, 3, or 5); and they played a game in which money was hidden
under a cup ($20, $10,000, $1, $100, or $10) after the play-session
leader decorated the room to demonstrate a weather state (foggy,
clear, lightning, windy, or sunny). The target play session, the only
session for children in the single-event condition and the fourth
session for children in the repeated-event condition was identical
for all children, and the play-session leader wore a large, silver
bowtie and called the session “Bowtie Playtime.” This was done to
“tag” the target play session so it could easily be referred to during
interviews.

Biasing interview. One week after the target play session
children were presented with false suggestions about half of the
critical details. As described above, the focus of the current paper
is consistency and accuracy after a long delay and so the biasing
aspect of the interview is not considered further.

Initial memory interview. Memory interviews were con-
ducted with children individually 1 day after the biasing interview.
The interviewer began with rapport-building and asked the child to
identify the target instance by describing the play-session leader’s
bowtie. The interviewer then moved to free recall, in which chil-
dren were asked to recall everything they could remember about
“Bowtie Playtime.” Finally, interviewers asked children one cued-
recall question about each critical detail (e.g., “During the sticker
game you colored a sticker. What picture was on the sticker?”).
Interviewers asked one nondirective prompt (e.g., “Can you tell
me?”) if the child did not initially provide a response. Note that the
cued-recall questions all required little more than a one- or two-
word response, and were not questions that would be desirable as
initial prompts for obtaining information in a forensic context.

Follow-up interview. Four months after the initial memory
interview, two new trained interviewers reinterviewed the chil-
dren. Follow-up memory interviews were conducted in the same
manner as the initial memory interviews.

Coding. The same coding protocol was used for all three exper-
iments and was adapted from Odinot et al. (2013). Although free
recall questions were asked in all interviews, children’s free recall
reports at the delayed interview were so sparse that we report only
cued-recall responses. Each code represents a response pair based on
responses to the same cued-recall question in the first and second

interviews. Coding was separated into two sections. First, we consid-
ered consistency and accuracy on the basis of what happened during
the target instance. Children’s response pairs were categorized into
one of the first five categories (a)—(e) described below. Second, we
considered accuracy on the basis of what happened during all expe-
rienced sessions for repeated-event children (code f):

(1) Consistent responses

(a) Consistently correct: correct target details reported at
both interviews.

(b) Consistently incorrect: details reported at both inter-
views that had not occurred during the target instance.
This includes details not experienced during any of the
instances as well as details experienced during nontar-
get instances. A child may have reported the same
incorrect details or different incorrect details across the
two interviews.

(c) Consistent “don’t know”: child responded with “don’t
know” at both interviews.

(2) Inconsistent responses

(d) Forgotten: correct target details reported at the first
interview, but not the second interview (may have been
incorrect or “don’t know” at the second interview).

(e) Reminiscence: correct target details reported at the sec-
ond interview, but not the first interview (may have
been incorrect or “don’t know” responses at the first
interview).

When asked about one instance of a repeated event, children
often report details that had occurred during nontarget instances
(i.e., internal intrusions). Consistent with much past research, these
responses were coded as incorrect in the above coding; however,
the details were experienced by repeated-event children and so are
not actually incorrect. To explore these kinds of “correct” re-
sponses we included one additional coding category that captured
children’s reports of internal intrusions. Only responses from
repeated-event children were included.

(3) The special case of repeated-event children:

(f) Experienced: different details reported in each inter-
view, but both details were experienced. A pair could
comprise multiple internal intrusions or a correct detail
paired with an internal intrusion. These pairs were com-
bined with the “correct and consistent” code for re-
peated event children to form the final code.

Results

The presence of each code was calculated as a proportion out of
a total possible eight responses. Each response-pair type was
entered into a one-way analysis of variance (ANOVA) with event
frequency (single, repeated) as the independent variable. Descrip-
tive data and related statistics for the main effects of frequency are
presented in Table 2. Due to the number of tests conducted on
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children’s responses, the false discovery rate correction was ap-
plied to the p values for each Experiment, resulting in an adjusted
p value of .02 for Experiment 1 (Benjamini & Hochberg, 1995).

Consistent responses.
Correct, incorrect, and “don’t know” responses. Single-event chil-

dren were more often consistently correct, F(1, 52) � 35.40, p �
.001, and less often consistently incorrect, F(1, 52) � 9.52, p � .01,
than repeated-event children. Single-event children were also signif-
icantly more likely to consistently say “don’t know” than repeated-
event children, F(1, 52) � 11.65, p � .001.

Inconsistent responses.
Forgotten and reminiscence. Children in the single- and

repeated-event conditions did not differ in the likelihood of correct
details forgotten in the second interview, F(1, 52) � 1.55, p � .22.
Single-event children recalled fewer correct new target (reminis-
cence) details, F(1, 52) � 3.18, p � .08, than repeated-event
children, but the difference was not statistically significant.

The special case of repeated-event children.
Experienced. Most (88%) repeated-event children reported at

least one inconsistent, but experienced response pair across the two
interviews (M � 1.92, SD � 1.32). In the strict instance-based
coding above, internal intrusions would be considered incorrect
responses. However, with a broader conceptualization of accuracy
which includes internal intrusions for repeated-event children, the
difference in correct response pairs between single-event (M �
.27, SD � .14) and repeated-event children disappeared (M � .25,
SD � .18), F(1, 52) � 0.38, p � .54, �p

2 � .01.

Discussion

In sum, as predicted, single-event children were more often
consistently correct and less often consistently incorrect than
repeated-event children when accuracy was linked to details ex-
perienced during the target instance only. However, when we
explored the nature of repeated-event children’s inconsistency, it is
clear that many of their errors were the result of reporting details
that were experienced, but not in the target instance. That is,
repeated-event children were just as consistent in reporting expe-
rienced details as single-event children, but they struggled with
identifying which details took place during what instance.

One advantage of a repeated interview is reminiscence, or new
correct information reported at a second interview. However, if a
second interview elicits new incorrect details too, its value is

undermined. We cannot conduct a direct statistical comparison of
the ratio of correct-to-incorrect information between single- and
repeated-event children because repeated-event children have the
opportunity to recall far more correct information (approximately
four times the possible details). However, it is worth exploring this
ratio to better understand the costs and benefits of a second
interview. When accuracy was defined as the number of target
details reported, the ratio of correct to incorrect reminiscence of
target details was not favorable. Single-event children reported
eight times more new incorrect (M � 1.68) than new correct (M �
0.21) details at the second interview and repeated-event children
reported five times more new incorrect (M � 2.44) than new
correct (M � 0.48) details. Importantly, however, when repeated-
event children’s new reports of internal intrusions were considered
(M � 2.96), the balance of correct to incorrect new details was
much more favorable. That is, when we considered all experienced
details as “accurate’ (not just target details), repeated-event chil-
dren reported an average of almost three new experienced details
at the second interview, a number that exceeds their average recall
of new incorrect information. Figure 1 depicts differences in broad
and narrow definitions of accuracy across the three experiments.

Close to one quarter of children’s responses were consistently
correct, even after a lengthy delay of 4 months. Although this rate
is not particularly striking as a function of the total possible recall,
given the long delay and the nature of the to-be-remembered event,
children’s ability to respond with such precision to these detailed
questions is impressive. In the next experiment we explored
whether differences in repeated- and single-event children’s re-
ports would persist after a longer delay: 1 year. This experiment
also included a younger age group (preschoolers) to allow explo-
ration of effects of event frequency on recall after a long delay
across a wider age range.

Experiment 2

Method

Participants and design. Seventy children aged 4 to 5 (n �
28; 9 boys; Mage � 4.60 years, SD � 0.61 years) and 6 to 7 years
(n � 43; 15 boys; Mage � 6.53 years, SD � 0.38 years) were
interviewed at two time points: (a) 2 weeks after a target play
session, and (b) approximately one year after the target play

Table 2
Proportion of Response-Pairs in Each Category and Associated Statistics for Experiment 1

Response Single Repeat d LL UL p

Consistent
Correct .27 (.14) .07 (.10) 1.60 .98 2.22 �.01
Incorrect .32 (.16) .49 (.22) .89 �1.44 �.31 �.01
Don’t know .11 (.09) .04 (.07) .85 .29 1.41 �.01

Inconsistent
Forgotten .14 (.13) .19 (.15) �.33 �.90 .19 .22
Reminiscence .003 (.01) .01 (.01) �.70 �1.24 .13 .08

Repeated events
Experienced .25 (.18)

Note. LL � lower limit 95% confidence interval; UL � upper limit of 95% confidence interval. Standard
deviations are in parentheses. Statistics refer to the comparison of single- and repeated-event conditions.

T
hi

s
do

cu
m

en
t

is
co

py
ri

gh
te

d
by

th
e

A
m

er
ic

an
Ps

yc
ho

lo
gi

ca
l

A
ss

oc
ia

tio
n

or
on

e
of

its
al

lie
d

pu
bl

is
he

rs
.

T
hi

s
ar

tic
le

is
in

te
nd

ed
so

le
ly

fo
r

th
e

pe
rs

on
al

us
e

of
th

e
in

di
vi

du
al

us
er

an
d

is
no

t
to

be
di

ss
em

in
at

ed
br

oa
dl

y.

366 PRICE, CONNOLLY, AND GORDON



session. This study was a 2 (frequency: single, repeated) � 2 (age:
4 to 5, 6 to 7 years at initial interview) between-subjects design.

Procedure. The procedure was the same as Experiment 1, with
four substantive exceptions. First, repeated play sessions took place
twice a day for 2 days (compared with 4 in 1 day in Experiment 1).
Each play session involved eight activities, 16 critical details, and four
options related to each critical detail (options are listed in parenthe-
ses). Thus, a different, larger item set was used from that of Experi-
ment 1. One set of activities included: (a) children reached for some-
thing (kool-ade, root beer, coke, or water) and then played a pretend
game (apple, shirt, fly, or dog), (b) children were given a mat that had
been cut into a shape (moon, square, egg, or star) and constructed a
puzzle on it (socks, ant, cat, or $5), (c) the room was decorated with
a picture (cloudy, snow, hot, or cold) just before the children colored
a sticker (bee, horse, $100, or pear), (d) children were instructed to
think about something (blue, white, black, or brown) while they
made up a story (about a cow, $500, banana, or shoes), (e) the
experimenter put on a badge (with the name Don, Jamie, Sam, or
Taylor), after which the children drew a picture (hut, swimming,
truck, or desk), (f) children looked up to the ceiling to see some-
thing (stream, ocean, summer night, or songbird) just before they
searched the room for something (soccer ball, bicycle, lamp, or
spatula), (g) children held something lucky (7, 6, 8, or 4) while
they made a model out of play-dough (motorcycle, couch, can
opener, or $20), and (h) children looked in the treasure box (chef’s
hat, sombrero, witch’s hat, or police hat) and then looked under
one of three cups for a model (dresser, superman, $1,000, or
hockey). The second change from Experiment 1 was that the level
of association (high or low) between the options was manipulated.
That is, options associated with each critical detail varied in their
relation to each other. Options were either categorically related
(e.g., animal—pig, cow, horse, dog) or not related (e.g., tree, car,
banana, house). For ease of interpretation of the findings, and
because it was not central to our hypotheses, we collapsed across
this variable in the present analyses. Third, this experiment dif-
fered from Experiment 1 in that the delay from the target instance

to the biasing interview was 2 weeks (compared with 1 week in
Experiment 1). Fourth, the delay to the final memory test was 1
year (compared with 4 months in Experiment 1).

Results

Each response type was entered into a 2 (age) � 2 (frequency)
ANOVA. Descriptive data and related statistics for the main ef-
fects of frequency are presented in Table 3. The false discovery
rate correction was applied and the p value was set at .04.

Consistent responses.
Consistently correct. There were main effects of age, F(1, 69) �

8.25, p � .01, and frequency, F(1, 69) � 20.88, p � .001, that were
qualified by an interaction between the two variables, F(1, 69) �
5.04, p � .03, �p

2 � .07. For both younger and older children,
single-event children reported more consistently correct responses;
however, this difference was significant for older, F(1, 42) �
24.98, p � .001, �p

2 � .38, but not younger, F(1, 26) � 3.47, p �
.07, �p

2 � .12, children.
Consistently incorrect. There were main effects of frequency,

F(1, 69) � 21.48, p � .001, and age, F(1, 69) � 10.12, p � .01,
�p

2 � .13, that were qualified by an interaction between age and
frequency, F(1, 69) � 7.21, p � .01, �p

2 � .10. For both younger
and older children, those in the repeated-event condition were
more likely to report consistently incorrect responses than children
in the single-event condition [younger: F(1, 26) � 17.95, p � .001,
�p

2 � .42; older: F(1, 42) � 14.93, p � .001, �p
2 � .27] and the

difference was larger for younger than older children.
Consistent “don’t know.” For consistent “don’t know” re-

sponses, there was a main effect of age, F(1, 69) � 8.74, p � .004,
�p

2 � .12, with younger children more likely to consistently re-
spond “don’t know” (M � .14, SD � .13) than older children (M �
.07, SD � .08). There was also a main effect of frequency, F(1,
69) � 5.38, p � .02, with single-event children more likely to say
“don’t know” (M � .13, SD � .11) than repeated-event children

Figure 1. Mean reminiscence broadly (correct responses � internal intrusions) and narrowly (correct re-
sponses) defined.
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(M � .07, SD � .10). There was no interaction between age and
frequency, F(1, 69) � 0.86, p � .36, �p

2 � .01.
Inconsistent responses.
Forgotten and reminiscence. Single-event children forgot

significantly more details than repeated-event children, F(1, 69) �
61.20, p � .001. There was no effect of age, F(1, 69) � 2.74, p �
.10, and no interaction between age and frequency on forgetting,
F(1, 69) � 0.14, p � .71. Single- and repeated-event children
responded with a similar proportion of correct new details (remi-
niscence), F(1, 69) � 0.12, p � .73. There was no effect of age,
F(1, 69) � 0.10, p � .76, nor an Age � Frequency interaction,
F(1, 69) � 4.01, p � .05, �p

2 � .06.
The special case of repeated-event children.
Experienced. As with Experiment 1, we dug deeper into

repeated-event children’s responses by coding children’s mean
reports of experienced (including both correct target details and
internal intrusions), but different details reported across inter-
views. Over half (54%) of repeated-event children reported at least
one inconsistent, but experienced response pair across the two
interviews (M � 0.85, SD � 0.90). There was no age difference in
the likelihood of such reports, F(1, 38) � 2.80, p � .10, �p

2 � .07.
When these inconsistent, but correct response pairs were added to
the consistently correct response pairs for repeated-event children,
correct response pairs were almost twice as common for repeated-
event (M � .16, SD � .17), compared with single-event children
(M � .09, SD � .10), F(1, 69) � 4.34, p � .04, �p

2 � .06.

Discussion

The patterns observed in Experiment 2 were very similar to
Experiment 1. When accuracy was defined as reports of details
experienced during the target instance only, older single-event
children were more often consistently correct (the same trend was
observed among younger children), but single-event children also
forgot more than repeated-event children and they were more
likely to consistently say “don’t know.” However, when we con-
sidered repeated-event children’s inconsistent response pairs that
were a result of reporting different experienced details across
interviews, repeated-event children provided more correct re-
sponse pairs than did single-event children. This finding implies
that repeated-event children had stronger overall event memory,
which makes sense considering that they experienced the event
structure more often than did single-event children.

As with Experiment 1, benefits of a second interview were
evident, particularly for repeated-event children. A full year after
experiencing a fun and engaging, but not particularly salient series
of play sessions, repeated-event children were still able to report
new experienced event details, though again the rate was much
higher when both correct details and internal intrusions were
considered (M � 1.33) than when only correct details were
counted (M � 0.18); see Figure 1). Though the benefits for
single-event children were not as pronounced, new correct details
were also reported by these children (M � 0.29). Importantly,
however, children also reported many new incorrect details. For
single-event children, 44% of response pairs comprised changes
from accurate to inaccurate responses across the two interviews,
whereas for repeated-event children, this was 18% of response
pairs. It appears that the cost to a second interview may be larger
for single-event than repeated-event children. However, greater
target instance recall at the initial interview, which is typical of
single-event children, provides greater opportunity for forgetting
and for changes in accuracy at the second interview. Nonetheless,
this apparent greater disadvantage for single-event children at a
long delay to a second interview is worth further exploration.

The first two experiments demonstrated that children were less
likely to be consistently correct in their responses to questions
about an instance of a repeated event than about a single event, but
that a broad definition of accuracy that allows for any experienced
detail to be coded as correct erased this difference. In fact, the
pattern was reversed in Experiment 2 such that repeated-event
children were almost twice as likely to provide correct response
pairs as single-event children. Nonetheless, all children showed a
relatively low rate of correct response pairs overall, and this was
particularly the case in Experiment 2 when the delay was 1 year
between interviews. However, the questions targeted recall of a
fun, but not particularly noteworthy, play activity. As discussed in
the introduction, there are reasons to believe that some of the
inconsistency across repeated interviews may be due to the sa-
lience of the event. La Rooy and colleagues (2010) concluded that
for stressful events, in particular, there was often no change in
amount of information recalled after long delays (Burgwyn-Bailes,
Baker-Ward, Gordon, & Ornstein, 2001; Merritt, Ornstein, &
Spicker, 1994), and sometimes recall of stressful events improved
over time (Fivush, McDermott Sales, Goldberg, Bahrick, &
Parkar, 2004). La Rooy et al. hypothesized that the salience of the

Table 3
Proportion of Response-Pairs in Each Category and Associated Statistics for Experiment 2

Response Single Repeat d LL UL p

Consistent
Correct .09 (.10) .01 (.03) 1.14 .62 1.64 �.01a

Incorrect .21 (.13) .44 (.25) 1.12 �1.61 �.60 �.01a

Don’t know .13 (.11) .07 (.10) .57 .09 1.05 .02
Inconsistent

Forgotten .68 (.27) .25 (.18) 2.39 �.45 .45 �.01
Reminiscence .04 (.40) .02 (.08) .25 �.20 .75 .89

Repeated events
Experienced .16 (.17)

Note. LL � lower limit 95% confidence interval; UL � upper limit of 95% confidence interval. Standard
deviations are in parentheses. Statistics refer to the comparison of single- and repeated-event conditions.
a This main effect was qualified by an interaction between age and frequency, described in the text.
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event may have played a role in memorability and led to additional
rehearsal of the event, which helped to inoculate against forgetting.
In Experiment 3, we studied a salient event that was stressful for
some children to explore this possibility. Children who were
nonswimmers participated in one or four private swimming les-
sons and were later interviewed at two time points.

Experiment 3

Method

Participants and design. Fifty-nine children aged 4 to 5 years
(34 boys; Mage � 4.88 years, SD � 0.70 years) were interviewed
at two time points: (a) approximately five weeks after a target
swimming lesson and again, and (b) approximately one year after
the target lesson. This study was a 2 (frequency: single, re-
peated) � 2 (anxiety: nonanxious, anxious) between-subjects de-
sign.

Procedure. The procedure was the same as in Experiments 1
and 2 with important exceptions outlined below (and summarized
in Table 1).

Lessons. Rather than participate in small group play sessions,
children in Experiment 3 participated in one or four private
scripted swimming lessons. In the repeated-lesson condition, les-
sons took place twice per week for 2 weeks. Each lesson involved
16 critical details with four options related to each critical detail
(options are listed in parentheses). Each lesson began as the
instructor pointed out her bathing cap color (red, white, black, or
blue) and the insect badge (ant, ladybug, spider, or bee) she wore.
Next, they discussed a pool safety issue (pool orientation, how to
call for help, personal flotation device use, or safe entries) and
played a game to enter the water (tree game, crab walk, alligator
crawl, or Simon says) while a “friend” floated nearby (shark,
whale, ducky, or fishy). Children warmed up by painting a body
part with water (face, back, legs, or arms), while a lucky number
floated nearby (2, 8, 7, or 3). Children then played a game
(motorboat, what time is it Mr. Shark?, hokey pokey, or purple
soup) while wearing a special wrist band (Bugs Bunny, Tweety,
Daffy Duck, or Scooby-Doo), splashed their instructor to get her
wet (with hands, squirty frog, sponges, or kicking), and hunted for
treasure at the pool bottom (ring, ball, dice, or puck) while their
instructor played a musical instrument (guitar, maraca, cymbals, or
drums). Children moved through the water in a special way (run,

back float, front float, or creep) and performed a trick (spin, jump
in water, hands on bottom, or sit on bottom). Finally, children
stood on a foam mat of a particular shape (triangle, octagon, circle,
or rectangle) and received a sticker with a picture of a fruit
(orange, banana, grapes, or pear). Importantly, the lesson targeted
for recall in Experiment 3 was the first lesson (in Experiments 1
and 2, the target was the final session for repeated-event children).

Children were selected for the study if they lacked experience in
the water and thus, it was anticipated that many children would be
anxious during their swimming lesson(s). Children’s anxiety was
rated on a 9-point scale (1 � not anxious to 9 � extremely
anxious) by instructors and an independent rater (ICC2 � .81).
Children rated 2 or lower were classified as nonanxious, whereas
children rated 4 or higher were classified as anxious. Children
whose anxiety level was less clear, and by instructor accounts,
mixed throughout the lesson (i.e., those who received a ‘3’ may
have been very anxious at the beginning of the lesson but having
fun by the end) were excluded from analyses.

Biasing procedure. Biasing information was also presented in
a different way from Experiments 1 and 2. Children were read a
story by their parents on three separate occasions that contained
suggestive information about the target lesson. As with the above
experiments, we do not review this procedure in detail because our
focus is not on suggestibility.

Results and Discussion

Analyses were conducted as in Experiments 1 and 2. Each
response type was entered into a 2 (anxiety) � 2 (frequency)
ANOVA. Descriptive data and related statistics for frequency main
effects are presented in Table 4. The false discovery rate correction
was applied and the p value was set at .03.

Consistent responses.
Correct, incorrect, and “don’t know” responses. Single-event chil-

dren were more often consistently correct than repeated-event children,
F(1, 58) � 4.51, p � .04, but this effect did not reach statistical signifi-
cance. For children’s consistently incorrect details, there was a
main effect of frequency, F(1, 69) � 7.41, p � .01, with repeated-
event children more often consistently incorrect than single-event
children. For consistent “don’t know” responses, there was no
effect of event frequency, F(1, 58) � 0.03, p � .87. No effects of

Table 4
Proportion of Response-Pairs in Each Category and Associated Statistics for Experiment 3

Response Single Repeat d LL UL p

Consistent
Correct .10 (.09) .05 (.06) .63 .09 1.15 .04
Incorrect .26 (.15) .39 (.22) .72 �1.24 �.17 .01
Don’t know .09 (.11) .10 (.13) .08 �.60 .44 .72

Inconsistent
Forgotten .28 (.12) .15 (.13) 1.00 .48 1.59 �.01
Reminiscence .10 (.07) .09 (.07) .14 �.38 .66 .64

Repeated events
Experienced .29 (.18)

Note. LL � lower limit 95% confidence interval; UL � upper limit of 95% confidence interval. Standard
deviations are in parentheses. Statistics refer to the comparison of single- and repeated-event conditions.
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anxiety or interactions between frequency and anxiety were ob-
served.

Inconsistent responses.
Forgotten and reminiscence. There was a main effect of

event frequency on forgetting, F(1, 58) � 15.55, p � .001;
single-event children were significantly more likely to forget de-
tails than repeated-event children. There was no effect of anxiety
on forgetting, F(1, 58) � 020, p � .65, �p

2 � .004. There were no
differences between anxiety, F(1, 58) � 0.12, p � .74, or fre-
quency, F(1, 58) � 0.28, p � .64, conditions in the likelihood of
reminiscence.

The special case of repeated-event children.
Experienced. As with the previous experiments, we coded

children’s mean reports of experienced (correct target details and
internal intrusions), but different details reported across inter-
views. Over half (54%) of repeated-event children reported at least
one inconsistent, but experienced response pair across the two
interviews (M � 1.00, SD � 1.18). There was no difference
between anxious and nonanxious children in the likelihood of such
reports, F(1, 23) � 0.47, p � .50, �p

2 � .02. When these incon-
sistent, but correct response pairs were added to the correct re-
sponse pair total for repeated-event children, we found that the rate
of correct response pairs was significantly higher for repeated-
event (M � .29, SD � .18), than for single-event children (M �
.10, SD � .09), F(1, 72) � 21.14, p � .001, �p

2 � .23.
The results from Experiment 3 were highly consistent with the

results from Experiments 1 and 2. With the more salient event in
Experiment 3, however, more details were reported after a long
delay including more correct responses (single-event M � 1.54;
repeated-event M � 1.42) and more internal intrusions (correct
details � internal intrusions for repeated-event children M � 4.22;
see Figure 1). This is particularly noteworthy given that partici-
pants in Experiment 3 were the youngest of all the participants in
these experiments (the same age as the youngest group in Exper-
iment 2). Again, however, these accurate reports came with the
cost of new incorrect details. Single-event children reported an
average of 3.23 new incorrect details per interview, and repeated-
event children reported an average of 4.89 new incorrect details
(this includes reports of multiple details to a single question).

General Discussion

In three experiments, we demonstrated that after long delays
single-event children were more often consistently correct and less
often consistently incorrect in their recall of a target instance, but
they also forgot more than repeated-event children. This pattern of
data was remarkably similar across three different experiments,
with different samples of children, across different ages, events,
and delays. Children’s report consistency across the interviews
was moderate, but was best when the delay was shorter (Experi-
ment 1) and when the event was more salient (Experiment 3). The
picture painted by the analysis of children’s consistency in reports
of a target instance, however, drastically distorts the bigger picture
of overall event recall for repeated-event children.

What Is Accurate?

When accuracy was narrowly defined, children who experi-
enced a repeated event were significantly less often consistently

correct and more often consistently incorrect than children who
experienced a single event; however, we argue that it is critical to
explore the nature of reporting errors and to define accuracy more
broadly. When assessing recall of a target instance of a repeated
event, a detail that is reported from another experienced instance
(i.e., not the target) has been considered incorrect. These errors are
referred to as internal intrusions because the child made an error by
reporting an experienced detail from a nontarget instance. Scholars
have previously argued for a broader definition of accuracy; that is,
internal intrusions are more appropriately considered accurate,
nontarget recall (e.g., Connolly et al., 2008). In the present exper-
iments, the majority of repeated-event children reported at least
one response pair that included reports of two different, but expe-
rienced details. When the definition of accuracy was broadened
and internal intrusions were added to the narrowly coded “consis-
tently correct” pairs, repeated-event children either matched or
exceeded the proportion of correct response pairs reported by
single-event children.

Notwithstanding that repeated-event children were actually as or
more accurate than single-event children when a broad definition
of accuracy was used, they were also more inconsistent. It was not
uncommon for repeated-event children to report one experienced
detail during an initial interview, but a different experienced detail
during a later interview. These inconsistent reports, although ac-
curate, may lead an assessor to conclude that the child’s memory
is poor (if the event happened at all; Connolly et al., 2008).

This presents a conundrum in an applied context: repeated-event
children may be inconsistent and accurate. Inconsistent reports can
substantially harm perceptions of a witness’ credibility (Myers et
al., 1999; Potter & Brewer, 1999) because such reports are often
perceived as indicative of dishonesty or weak memory. The pres-
ent findings make it clear that consideration of the possible origins
of inconsistencies is critical. Encouragingly, there is some evi-
dence that judges evaluating cases involving allegations of child
sexual abuse may be less concerned with inconsistencies than the
broader literature typically reports (Connolly, Price, & Gordon,
2009). Nonetheless, awareness of the typicality of such errors may
reduce unwarranted skepticism about repeated-event children’s
reports.

Implications

As reviewed earlier, several relevant memory theories predict
that children who experience a repeated event will have at least
some difficulty in accessing memory for an instance of a repeated
event. We consistently observed this pattern in the present studies.
Repeated-event children can clearly recall a substantial number of
experienced details, even after delays of up to one year. However,
these children struggle to pinpoint the particular instance in which
those details were experienced.

An interesting implication of the present data is that even a year
after experiencing an event at a young age, children have not lost
access to memory for experienced details. In fact, it could be
postulated that repeated-event children have better memory for
experienced details than single-event children (as evidenced by
correct reminiscence when a broad definition of accuracy was
used). This possibility requires a carefully controlled study for
direct evidence, but these indirect data raise intriguing questions
for the study of memory for repeated events. If repeated-event
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children do indeed have superior memory for experienced details
over the long term relative to single-event children, this implies
that the repeated experience strengthens not only memory for the
gist of the overall event, but also memory for the details experi-
enced during the series. Event repetition, then, may serve as an
inoculation against forgetting experienced details.

A critical point to acknowledge with the present experimental
designs is the lack of a single-interview condition. Because we did
not include such a condition in any of the experiments, we cannot
comment on specific benefits or costs to repeated interviewing. We
can, however, comment on the benefits and costs of a second
interview as a function of event frequency. Indeed, benefits to a
second interview were observed. Children correctly reminisced in
all studies, though this was most pronounced at the shortest delay
(Experiment 1) and for the most salient event (Experiment 3).
However, a second interview also came with the expected cost of
forgetting and reports of incorrect details. Children’s reports of
new experienced details after such a long delay are exciting and
could mean the development of new investigative directions in a
forensic setting. However, distinguishing between these new cor-
rect details and new incorrect details will continue to pose a
challenge for investigators and raise the issue of a cost-benefit
analysis to a second interview about a repeated event. This issue is
particularly clear in Experiment 2, for which only a very small
proportion (6%) of children’s reports of new information was
correct. Of course, the present data also suggest that the salience of
the event may influence the likelihood of reminiscence, and fo-
rensic events are more likely to be memorable than are laboratory
experiences.

The observation of a difficult balance between new correct and
new incorrect reports was interesting, but not a central aim of the
present study. Of much more interest is the comparable likelihood
of reporting such details in single- and repeated-event children’s
reports. Indeed, there was some evidence that repeated interview-
ing was more problematic for single-event children than for
repeated-event children. Though differences were small in Exper-
iment 1, in the longer delays in Experiments 2 and 3, single-event
children showed much higher levels of forgetting, both in com-
parison to repeated-event children’s, and to their own reminis-
cence. Similar patterns were observed when reminiscence was
broadly defined (for repeated-event children). Thus, the cost of
repeated interviewing to single-event children appears higher than
for repeated-event children. As discussed above, repeated-event
children may have had stronger memory for experienced details
after a delay than single-event children. This potentially weaker
memory for single-event children may thus have been more chal-
lenging to maintain across two interviews separated by a long
period of time.

In a review of the extant literature, Brubacher, Powell, and
Roberts (2014) recommended requesting an initial generic account
when interviewing children about a repeated event (see also Con-
nolly & Gordon, 2014). These authors argued that providing initial
overall event recall can enhance the ability to compare differences
across instances and subsequently, reports of particular instances.
This practice may have the added benefit of cuing a trier of fact to
children’s strength of overall event memory and the inherent
difficulty of retrieving one instance from a series. Though the
current data do not allow us to speak specifically to this recom-
mendation, such a strategy may be particularly important to con-

sider when children are interviewed about a repeated event more
than once, and may highlight to both the interviewee and inter-
viewer the need for, and the difficulty of, eliciting consistent recall
of an instance from the series.

Limitations

In the present experiments, children experienced exactly the
same highly scripted interview each time (though with a different
interviewer). Our focus on cued-recall responses to direct ques-
tions was possible because we were aware of the play-session
details. However, examining responses to these cued questions
allows us to comment on memory reports across repeated memory
interviews, but not on how children would perform when inter-
viewed with best practices. Recall that free-recall reports were so
sparse at the delayed interviews that we were only able to code
cued-recall questions. Although this analysis provided us with
valuable information about children’s memory over time and un-
der a great deal of mnemonic support, a series of directive cued
recall questions certainly does not follow best practice interview-
ing recommendations (e.g., Lamb et al., 2007). Studying children’s
memory for repeated events across repeated best practice inter-
views is a critical area of future research.

Further, we deliberately elicited memory reports of only the
target instance—an instance that we selected. Though the location
of the target instance differed in the present experiments (in
Experiments 1 and 2 it was the final instance, in Experiment 3 it
was the first instance), children were not asked to select the
instance they believed they remembered best. Were they allowed
to select the instance to report, consistency may have been greater
for repeated-event children. Further, had we invited memory re-
ports of multiple instances, this could have broadened our under-
standing of children’s inconsistency. For example, Brubacher,
Roberts, and Powell (2011) found that asking children to recall two
instances from a series helped to cue children to the importance of
separating out individual instances. Finally, in all of the present
experiments, children experienced a biasing interview prior to the
initial recall interview in which half of the details were misrepre-
sented. Although there were very low overall reports of suggested
details at the second interview in cued recall (so low we did not
include these data in the present analyses), the present conclusions
can only be directly applied to circumstances in which a biasing
interview was experienced.

Finally, though we studied several different ages of children in
the present studies, age was not a systematically manipulated
variable across experiments. Developmental differences in mem-
ory representations over time are a hearty focus of the literature
(e.g., Brainerd, Reyna, & Ceci, 2008), and it would have been
desirable to contribute to that work. Though few developmental
differences have been observed in the amount of information
reported across repeated interviews (La Rooy et al., 2011), in the
future, framing the study of memory for repeated events over
repeated interviews with a solid developmental focus would bring
much-needed attention to the theoretical underpinnings of memory
for repeated events.

Conclusion

The data from these three experimental studies indicate that
inconsistencies across multiple interviews can be expected from
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children who have experienced repeated events and these incon-
sistencies are often reflective of accurate, but different, recall.
Though there are certainly new inaccuracies that arose in a second
interview, there was also an impressive rate of reporting new
experienced details. This work further highlights the need for
special consideration when investigating allegations involving re-
peated events.

References

Andrews, S. J., & Lamb, M. E. (2014). The effects of age and delay on
responses to repeated questions in forensic interviews with children
alleging sexual abuse. Law and Human Behavior, 38, 171–180. http://
dx.doi.org/10.1037/lhb0000064

Baker-Ward, L., Hess, T. M., & Flannagan, D. A. (1990). The effects of
involvement on children’s memory for events. Cognitive Development,
5, 55–69. http://dx.doi.org/10.1016/0885-2014(90)90012-I

Benjamini, Y., & Hochberg, Y. (1995). Controlling the false discovery
rate: A practical and powerful approach to multiple testing. Journal of
the Royal Statistical Society Series A, (Statistics in Society), 57, 289–
300.

Brainerd, C. J., & Reyna, V. F. (2002). Recollection rejection: How
children edit their false memories. Developmental Psychology, 38, 156–
172. http://dx.doi.org/10.1037/0012-1649.38.1.156

Brainerd, C. J., & Reyna, V. F. (2004). Fuzzy-trace theory and memory
development. Developmental Review, 24, 396–439. http://dx.doi.org/10
.1016/j.dr.2004.08.005

Brainerd, C. J., Reyna, V. F., & Ceci, S. J. (2008). Developmental reversals
in false memory: A review of data and theory. Psychological Bulletin,
134, 343–382. http://dx.doi.org/10.1037/0033-2909.134.3.343

Brewer, N., & Burke, A. (2002). Effects of testimonial inconsistencies and
eyewitness confidence on mock-juror judgments. Law and Human Be-
havior, 26, 353–364. http://dx.doi.org/10.1023/A:1015380522722

Brewer, N., & Hupfeld, R. M. (2004). Effects of testimonial inconsisten-
cies and witness group identity on mock-juror judgments. Journal of
Applied Social Psychology, 34, 493–513. http://dx.doi.org/10.1111/j
.1559-1816.2004.tb02558.x

Brubacher, S. P., Powell, M., & Roberts, K. P. (2014). Recommendations
for interviewing children about repeated experiences. Psychology, Pub-
lic Policy, and Law, 20, 325–335. http://dx.doi.org/10.1037/law0000011

Brubacher, S. P., Roberts, K. P., & Powell, M. (2011). Effects of practicing
episodic versus scripted recall on children’s subsequent narratives of a
repeated event. Psychology, Public Policy, and Law, 17, 286–314.
http://dx.doi.org/10.1037/a0022793

Burgwyn-Bailes, E., Baker-Ward, L., Gordon, B. N., & Ornstein, P. A.
(2001). Children’s memory for emergency medical treatment after one
year: The impact of individual difference variables on recall and sug-
gestibility. Applied Cognitive Psychology, 15, S25–S48. http://dx.doi
.org/10.1002/acp.833

Connolly, D. A., & Read, J. D. (2006). Delayed prosecutions of historic
child sexual abuse: Analyses of 2064 Canadian criminal complaints.
Law and Human Behavior, 30, 409–434. http://dx.doi.org/10.1007/
s10979-006-9011-6

Connolly, D. A., & Gordon, H. M. (2014). Can order of general and
specific memory prompts help children to recall an instance of a re-
peated event that was different from the others? Psychology, Crime &
Law, 20, 852–864. http://dx.doi.org/10.1080/1068316X.2014.885969

Connolly, D. A., & Price, H. L. (2006). Children’s suggestibility for an
instance of a repeated event versus a unique event: The effect of degree
of association between variable details. Journal of Experimental Child
Psychology, 93, 207–223. http://dx.doi.org/10.1016/j.jecp.2005.06.004

Connolly, D. A., & Price, H. L. (2013). Repeated interviews about repeated
trauma from the distant past: A study of report consistency. In B. S.
Cooper, D. Griesel, & M. Ternes (Eds.), Applied issues in investigative

interviewing, eyewitness memory, and credibility assessment (pp. 191–
217). New York, NY: Springer. http://dx.doi.org/10.1007/978-1-4614-
5547-9_8

Connolly, D. A., Price, H. L., & Gordon, H. M. (2009). Judging the
credibility of historic child sexual abuse complainants: How judges
describe their decisions. Psychology, Public Policy, and Law, 15, 102–
123. http://dx.doi.org/10.1037/a0015339

Connolly, D. A., Price, H. L., Lavoie, J. A., & Gordon, H. M. (2008).
Perceptions and predictors of children’s credibility of a unique event and
an instance of a repeated event. Law and Human Behavior, 32, 92–112.
http://dx.doi.org/10.1007/s10979-006-9083-3

Dent, H. R., & Stephenson, G. M. (1979). An experimental study of the
effectiveness of different techniques of questioning child witnesses.
British Journal of Social and Clinical Psychology, 18, 41–51. http://dx
.doi.org/10.1111/j.2044-8260.1979.tb00302.x

Engelhard, I. M., van den Hout, M. A., & McNally, R. J. (2008). Memory
consistency for traumatic events in Dutch soldiers deployed to Iraq.
Memory, 16, 3–9. http://dx.doi.org/10.1080/09658210701334022

Fergusson, D. M., Horwood, L. J., & Woodward, L. J. (2000). The stability
of child abuse reports: A longitudinal study of the reporting behaviour of
young adults. Psychological Medicine, 30, 529–544. http://dx.doi.org/
10.1017/S0033291799002111

Fivush, R., McDermott Sales, J., Goldberg, A., Bahrick, L., & Parkar, J.
(2004). Weathering the storm: Children’s long-term recall of Hurricane
Andrew. Memory, 12, 104–118.

Goodman, G. S., Goldings, J. M., & Haith, M. M. (1984). Jurors’ reactions
to child witnesses. Journal of Social Issues, 40, 139–156.

Goodman, G. S., Tobey, A. E., Batterman-Faunce, J. M., Orcutt, H.,
Thomas, S., Shapiro, C., & Sachsenmaier, T. (1998). Face-to-face con-
frontation: Effects of closed-circuit technology on children’s eyewitness
testimony and jurors’ decisions. Law and Human Behavior, 22, 165–
203. http://dx.doi.org/10.1023/A:1025742119977

Guadagno, B. L., Powell, M. B., & Wright, R. (2006). Police officers’ and
legal professionals’ perceptions regarding how children are, and should
be, questioned about repeated abuse. Psychiatry, Psychology and Law,
13, 251–260. http://dx.doi.org/10.1375/pplt.13.2.251

Hershkowitz, I., & Terner, A. (2007). The effects of repeated interviewing
on children’s forensic statements of sexual abuse. Applied Cognitive
Psychology, 21, 1131–1143. http://dx.doi.org/10.1002/acp.1319

Howie, P., Nash, L., Kurukulasuriya, N., & Bowman, A. (2012). Chil-
dren’s event reports: Factors affecting responses to repeated questions in
vignette scenarios and event recall interviews. British Journal of Devel-
opmental Psychology, 30, 550–568. http://dx.doi.org/10.1111/j.2044-
835X.2011.02064.x

Hudson, J. A. (1990). Constructive processes in children’s event memory.
Developmental Psychology, 26, 180 –187. http://dx.doi.org/10.1037/
0012-1649.26.2.180

Johnson, M. K., Hashtroudi, S., & Lindsay, D. S. (1993). Source monitor-
ing. Psychological Bulletin, 114, 3–28. http://dx.doi.org/10.1037/0033-
2909.114.1.3

Johnson, M. K., & Raye, C. L. (1981). Reality monitoring. Psychological
Review, 88, 67–85. http://dx.doi.org/10.1037/0033-295X.88.1.67

Lamb, M. E., Orbach, Y., Hershkowitz, I., Esplin, P. W., & Horowitz, D.
(2007). A structured forensic interview protocol improves the quality
and informativeness of investigative interviews with children: A review
of research using the NICHD Investigative Interview Protocol. Child
Abuse & Neglect, 31, 1201–1231. http://dx.doi.org/10.1016/j.chiabu
.2007.03.021

La Rooy, D., Katz, C., Malloy, L. C., & Lamb, M. E. (2010). Do we need
to rethink guidance on repeated interviews? Psychology, Public Policy,
and Law, 16, 373–392. http://dx.doi.org/10.1037/a0019909

La Rooy, D. J., & Lamb, M. E. (2011). What happens when interviews ask
repeated questions in forensic interviews with children alleging abuse?

T
hi

s
do

cu
m

en
t

is
co

py
ri

gh
te

d
by

th
e

A
m

er
ic

an
Ps

yc
ho

lo
gi

ca
l

A
ss

oc
ia

tio
n

or
on

e
of

its
al

lie
d

pu
bl

is
he

rs
.

T
hi

s
ar

tic
le

is
in

te
nd

ed
so

le
ly

fo
r

th
e

pe
rs

on
al

us
e

of
th

e
in

di
vi

du
al

us
er

an
d

is
no

t
to

be
di

ss
em

in
at

ed
br

oa
dl

y.

372 PRICE, CONNOLLY, AND GORDON

http://dx.doi.org/10.1037/lhb0000064
http://dx.doi.org/10.1037/lhb0000064
http://dx.doi.org/10.1016/0885-2014%2890%2990012-I
http://dx.doi.org/10.1037/0012-1649.38.1.156
http://dx.doi.org/10.1016/j.dr.2004.08.005
http://dx.doi.org/10.1016/j.dr.2004.08.005
http://dx.doi.org/10.1037/0033-2909.134.3.343
http://dx.doi.org/10.1023/A:1015380522722
http://dx.doi.org/10.1111/j.1559-1816.2004.tb02558.x
http://dx.doi.org/10.1111/j.1559-1816.2004.tb02558.x
http://dx.doi.org/10.1037/law0000011
http://dx.doi.org/10.1037/a0022793
http://dx.doi.org/10.1002/acp.833
http://dx.doi.org/10.1002/acp.833
http://dx.doi.org/10.1007/s10979-006-9011-6
http://dx.doi.org/10.1007/s10979-006-9011-6
http://dx.doi.org/10.1080/1068316X.2014.885969
http://dx.doi.org/10.1016/j.jecp.2005.06.004
http://dx.doi.org/10.1007/978-1-4614-5547-9_8
http://dx.doi.org/10.1007/978-1-4614-5547-9_8
http://dx.doi.org/10.1037/a0015339
http://dx.doi.org/10.1007/s10979-006-9083-3
http://dx.doi.org/10.1111/j.2044-8260.1979.tb00302.x
http://dx.doi.org/10.1111/j.2044-8260.1979.tb00302.x
http://dx.doi.org/10.1080/09658210701334022
http://dx.doi.org/10.1017/S0033291799002111
http://dx.doi.org/10.1017/S0033291799002111
http://dx.doi.org/10.1023/A:1025742119977
http://dx.doi.org/10.1375/pplt.13.2.251
http://dx.doi.org/10.1002/acp.1319
http://dx.doi.org/10.1111/j.2044-835X.2011.02064.x
http://dx.doi.org/10.1111/j.2044-835X.2011.02064.x
http://dx.doi.org/10.1037/0012-1649.26.2.180
http://dx.doi.org/10.1037/0012-1649.26.2.180
http://dx.doi.org/10.1037/0033-2909.114.1.3
http://dx.doi.org/10.1037/0033-2909.114.1.3
http://dx.doi.org/10.1037/0033-295X.88.1.67
http://dx.doi.org/10.1016/j.chiabu.2007.03.021
http://dx.doi.org/10.1016/j.chiabu.2007.03.021
http://dx.doi.org/10.1037/a0019909


Journal of Police and Criminal Psychology, 26, 20–25. http://dx.doi
.org/10.1007/s11896-010-9069-4

La Rooy, D., Lamb, M. E., & Pipe, M.-E. (2009). Repeated interviewing:
A critical evaluation of the risks and potential benefits. In K. Kuehnle &
M. Connell (Eds.), The evaluation of child sexual abuse allegations: A
comprehensive guide to assessment and testimony (pp. 327–361). Hobo-
ken, NJ: Wiley.

La Rooy, D., Pipe, M.-E., & Murray, J. E. (2005). Reminiscence and
hypermnesia in children’s eyewitness memory. Journal of Experimental
Child Psychology, 90, 235–254. http://dx.doi.org/10.1016/j.jecp.2004.11
.002

La Rooy, D., Pipe, M.-E., & Murray, J. E. (2007). Enhancing children’s
event recall after long delays. Applied Cognitive Psychology, 21, 1–17.
http://dx.doi.org/10.1002/acp.1272

Leichtman, M. D., & Ceci, S. J. (1995). The effects of stereotypes and
suggestions on preschoolers’ reports. Developmental Psychology, 31,
568–578. http://dx.doi.org/10.1037/0012-1649.31.4.568

Leippe, M. R., & Romanczyk, A. (1989). Reactions to child (versus adult)
eyewitnesses: The influence of jurors’ perceptions and witness behavior.
Law and Human Behavior, 13, 103–132. http://dx.doi.org/10.1007/
BF01055919

Malloy, L. C., Lyon, T. D., & Quas, J. A. (2007). Filial dependency and
recantation of child sexual abuse allegations. Journal of the American
Academy of Child & Adolescent Psychiatry, 46, 162–170. http://dx.doi
.org/10.1097/01.chi.0000246067.77953.f7

Memon, A., & Vartoukian, R. (1996). The effects of repeated questioning
on young children’s eyewitness testimony. British Journal of Psychol-
ogy, 87, 403– 415. http://dx.doi.org/10.1111/j.2044-8295.1996
.tb02598.x

Merritt, K. A., Ornstein, P. A., & Spicker, B. (1994). Children’s memory
for a salient medical procedure: Implications for testimony. Pediatrics,
94, 17–23.

Myers, J. E. B., Redlich, A. D., Goodman, G. S., Prizmich, L. P., &
Imwinkelried, E. (1999). Jurors’ perceptions of hearsay in child sexual
abuse cases. Psychology, Public Policy, and Law, 5, 388–419. http://
dx.doi.org/10.1037/1076-8971.5.2.388

Neisser, U. (1981). John Dean’s memory: A case study. Cognition, 9, 1–22.
http://dx.doi.org/10.1016/0010-0277(81)90011-1

Nelson, K. (Ed.), (1986). Event knowledge: Structure and function in
development. Hillsdale, NJ: Erlbaum.

Odinot, G., Memon, A., La Rooy, D., & Millen, A. (2013). Are two
interviews better than one? Eyewitness memory across repeated cogni-
tive interviews. PLoS ONE, 8, e76305. http://dx.doi.org/10.1371/journal
.pone.0076305

Poole, D. A., & White, L. T. (1991). Effects of question repetition on the
eyewitness testimony of children and adults. Developmental Psychology,
27, 975–986. http://dx.doi.org/10.1037/0012-1649.27.6.975

Poole, D. A., & White, L. T. (1993). Two years later: Effects of question
repetition and retention interval on the eyewitness testimony of children
and adults. Developmental Psychology, 29, 844–853. http://dx.doi.org/
10.1037/0012-1649.29.5.844

Potter, R., & Brewer, N. (1999). Perceptions of witness behaviour-
accuracy relationships held by police, lawyers, and mock-jurors. Psy-
chiatry, Psychology and Law, 6, 97–103. http://dx.doi.org/10.1080/
13218719909524952

Powell, M. B., & Roberts, K. P. (2002). The effect of repeated experience
on children’s suggestibility across two question types. Applied Cognitive
Psychology, 16, 367–386. http://dx.doi.org/10.1002/acp.801

Powell, M. B., & Thomson, D. M. (1996). Children’s memory of an
occurrence of a repeated event: Effects of age, repetition, and retention
interval across three question types. Child Development, 67, 1988–2004.
http://dx.doi.org/10.2307/1131605

Price, H. L., & Connolly, D. A. (2007). Anxious and nonanxious children’s
recall of a repeated or unique event. Journal of Experimental Child
Psychology, 98, 94–112. http://dx.doi.org/10.1016/j.jecp.2007.05.002

Price, H. L., & Connolly, D. A. (2013). Suggestibility effects persist after
one year in children who experienced a single or repeated event. Journal
of Applied Research in Memory & Cognition, 2, 89–94. http://dx.doi
.org/10.1016/j.jarmac.2013.03.001

Price, H. L., Connolly, D. A., & Gordon, H. M. (2006). Children’s memory
for complex autobiographical events: Does spacing of repeated instances
matter? Memory, 14, 977–989. http://dx.doi.org/10.1080/0965821060
1009005

Reyna, V. F., Holliday, R., & Marche, T. (2002). Explaining the develop-
ment of false memories. Developmental Review, 22, 436–489. http://dx
.doi.org/10.1016/S0273-2297(02)00003-5

R. v. B. (G.). [1990]. 2 S. C. R. 3.
Salmon, K., & Pipe, M.-E. (1997). Props and children’s event reports: The

impact of a 1-year delay. Journal of Experimental Child Psychology, 65,
261–292. http://dx.doi.org/10.1006/jecp.1996.2362

Semmler, C., & Brewer, N. (2002). Effects of mood and emotion on juror
processing and judgments. Behavioral Sciences & the Law, 20, 423–
436. http://dx.doi.org/10.1002/bsl.502

Southwick, S. M., Morgan, C. A., III, Nicolaou, A. L., & Charney, D. S.
(1997). Consistency of memory for combat-related traumatic events in
veterans of Operation Desert Storm. The American Journal of Psychi-
atry, 154, 173–177. http://dx.doi.org/10.1176/ajp.154.2.173

Wagenaar, W. A., & Groeneweg, J. (1990). The memory of concentration
camp survivors. Applied Cognitive Psychology, 4, 77–87. http://dx.doi
.org/10.1002/acp.2350040202

Warren, A. R., & Lane, P. (1995). Effects of timing and type of questioning
on eyewitness accuracy and suggestibility. In M. S. Zaragoza, J. R.
Graham, G. C. N. Hall, R. Hirschman, & Y. S. Ben-Porath (Eds.),
Memory and testimony in the child witness (pp. 44–60). Thousand Oaks,
CA: Sage.

Whitcomb, D. (1992). Legal reforms on behalf of child witnesses: Recent
developments in the American courts. In H. Dent & R. Flin (Eds.),
Children as witnesses (pp. 151–165). Oxford, England: Wiley.

Received July 21, 2015
Revision received March 16, 2016

Accepted March 21, 2016 �

T
hi

s
do

cu
m

en
t

is
co

py
ri

gh
te

d
by

th
e

A
m

er
ic

an
Ps

yc
ho

lo
gi

ca
l

A
ss

oc
ia

tio
n

or
on

e
of

its
al

lie
d

pu
bl

is
he

rs
.

T
hi

s
ar

tic
le

is
in

te
nd

ed
so

le
ly

fo
r

th
e

pe
rs

on
al

us
e

of
th

e
in

di
vi

du
al

us
er

an
d

is
no

t
to

be
di

ss
em

in
at

ed
br

oa
dl

y.

373REPORT CONSISTENCY

http://dx.doi.org/10.1007/s11896-010-9069-4
http://dx.doi.org/10.1007/s11896-010-9069-4
http://dx.doi.org/10.1016/j.jecp.2004.11.002
http://dx.doi.org/10.1016/j.jecp.2004.11.002
http://dx.doi.org/10.1002/acp.1272
http://dx.doi.org/10.1037/0012-1649.31.4.568
http://dx.doi.org/10.1007/BF01055919
http://dx.doi.org/10.1007/BF01055919
http://dx.doi.org/10.1097/01.chi.0000246067.77953.f7
http://dx.doi.org/10.1097/01.chi.0000246067.77953.f7
http://dx.doi.org/10.1111/j.2044-8295.1996.tb02598.x
http://dx.doi.org/10.1111/j.2044-8295.1996.tb02598.x
http://dx.doi.org/10.1037/1076-8971.5.2.388
http://dx.doi.org/10.1037/1076-8971.5.2.388
http://dx.doi.org/10.1016/0010-0277%2881%2990011-1
http://dx.doi.org/10.1371/journal.pone.0076305
http://dx.doi.org/10.1371/journal.pone.0076305
http://dx.doi.org/10.1037/0012-1649.27.6.975
http://dx.doi.org/10.1037/0012-1649.29.5.844
http://dx.doi.org/10.1037/0012-1649.29.5.844
http://dx.doi.org/10.1080/13218719909524952
http://dx.doi.org/10.1080/13218719909524952
http://dx.doi.org/10.1002/acp.801
http://dx.doi.org/10.2307/1131605
http://dx.doi.org/10.1016/j.jecp.2007.05.002
http://dx.doi.org/10.1016/j.jarmac.2013.03.001
http://dx.doi.org/10.1016/j.jarmac.2013.03.001
http://dx.doi.org/10.1080/09658210601009005
http://dx.doi.org/10.1080/09658210601009005
http://dx.doi.org/10.1016/S0273-2297%2802%2900003-5
http://dx.doi.org/10.1016/S0273-2297%2802%2900003-5
http://dx.doi.org/10.1006/jecp.1996.2362
http://dx.doi.org/10.1002/bsl.502
http://dx.doi.org/10.1176/ajp.154.2.173
http://dx.doi.org/10.1002/acp.2350040202
http://dx.doi.org/10.1002/acp.2350040202

	Children Who Experienced a Repeated Event Only Appear Less Accurate in a Second Interview Than T ...
	Repeated Questions and Repeated Interviews
	Repeated Interviews of Repeated Events
	The Present Experiments
	Experiment 1
	Method
	Participants and design
	Procedure
	Play sessions
	Biasing interview
	Initial memory interview
	Follow-up interview
	Coding


	Results
	Consistent responses
	Correct, incorrect, and “don’t know” responses

	Inconsistent responses
	Forgotten and reminiscence

	The special case of repeated-event children
	Experienced


	Discussion

	Experiment 2
	Method
	Participants and design
	Procedure

	Results
	Consistent responses
	Consistently correct
	Consistently incorrect
	Consistent “don’t know.”

	Inconsistent responses
	Forgotten and reminiscence

	The special case of repeated-event children
	Experienced


	Discussion

	Experiment 3
	Method
	Participants and design
	Procedure
	Lessons
	Biasing procedure


	Results and Discussion
	Consistent responses
	Correct, incorrect, and “don’t know” responses

	Inconsistent responses
	Forgotten and reminiscence

	The special case of repeated-event children
	Experienced



	General Discussion
	What Is Accurate?
	Implications
	Limitations

	Conclusion
	References


